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AUTOEFFICACIA E ANSIA NELL’APPRENDIMENTO
DELL’INGLESE COME LINGUA STRANIERA: CANTARE
IN CLASSE MIGLIORA LA PRODUZIONE ORALE
Abstract
Learning is a process that involves both cognitive and affective components and that 
requires appropriate educational strategies. The present study investigates the links 
between self-efficacy and anxiety in second language learning, and the effectiveness of 
the singing songs teaching strategy upon students’ speaking performance. In particular, 
we tested whether singing songs in class during English lessons affects the relationship 
between self-efficacy, anxiety and performance in a group of Italian high school students 
learning English as a second language (N = 132; age ranging 16-19 years). The data 
were collected through a production task in which the vocabulary extension, the number 
of words, and the fluency of speech were coded and calculated as a general indicator of 
students’ linguistic competence. In addition, students were asked about their use of sing-
ing as an educational activity during English lessons. Results of bootstrapping analyses 
confirmed our prediction that foreign language self-efficacy is correlated to performance, 
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through the mediation of anxiety. Our results also showed that the use of a singing songs 
strategy moderates the association of low self-efficacy to anxiety and performance, thus 
suggesting its plausibility as a positive pedagogical tool in second language learning 
activities. The theoretical and practical implications are discussed.
Keywords: Anxiety; Learning English as a foreign language; Self-efficacy; Singing 
songs; Speaking performance.
1.  Introduction 
Learning is a process that not only implies cognitive and disciplinary fea-
tures but also requires affective components. Although there is a consider-
able body of literature on the role of self-efficacy and anxiety on different 
areas of learning, few researches have focused on self-efficacy and anxiety 
in the domain of second language (L2) learning (e.g., Wu, 2010). Even if 
the interest for this topic seems to be increasing in the last two decades, 
empirical studies focusing in particular on language-speaking anxiety and 
on practical teaching strategies that may help the learners in their foreign 
language (FL) acquisition process remain scarce. The purpose of the pre-
sent study is to analyze the link between self-efficacy and anxiety, and to 
test the effectiveness of the singing songs teaching strategy in classroom 
activities, in relation to the speaking performance of Italian high school 
students learning English as a foreign language (EFL). 
Often, during classroom tasks, teachers do not properly identify 
students with higher anxiety levels, and they misperceive them as demo-
tivated or unable to perform; these students’ performances considerably 
differ from that of non-anxious students (Gregersen, 2003). Students’ FL 
anxiety often hides low self-efficacy personal beliefs, the latter being related 
to worst language proficiency (Mills, Pajares, & Herron, 2006). A better 
understanding of the relationship among self-efficacy, anxiety and lan-
guage abilities in the field of second language learning might help teachers 
to design more efficient strategies in their classes. These strategies could 
provide students with practical tools to handle the negative thoughts and 
emotions that are activated during FL task performance. In general, more 
proficient learners usually use a wider range of strategies than less profi-
cient learners (e.g., Magogwe & Oliver, 2007). In fact, learners with higher 
self-efficacy in FL have been shown to use more cognitive and metacogni-
tive strategies than those with lower self-efficacy (Mills et al., 2006). Other 
studies (Magogwe & Oliver, 2007) did not observe this trend. Tsiplakides 
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and Keramida (2009) analyzed the effect of an educational intervention on 
reducing FL anxiety with respect to speaking proficiency, which is the most 
common phenomenon in FL learning and that shows the highest levels 
compared with other types of anxiety. Teachers that make students partici-
pate in speaking tasks, that create a friendly classroom atmosphere, and that 
assume the role of a researcher in their own classrooms could help students 
to cope with the stressful situation of speaking a FL. In this context, the 
singing song strategy has been frequently suggested as a useful pedagogical 
tool in second language learning activities (e.g., Rodríguez-Bonces, 2017). 
The positive effects of singing could be explained with mechanisms related 
to general cognitive processes, such as fluency (e.g., Alisaari & Heikkola, 
2016) or memory (e.g., Calvert & Tart, 1993; one might also argue that 
singing specific songs could also act in a way similar to flashbulb memo-
ries, which were found to have a specific role in autobiographical processes: 
e.g., Lanciano et al., 2013; Curci et al., 2015). However, to the best of our 
knowledge, no studies investigated the effects of the singing songs strategy 
on ESL performance, in relation to self-efficacy and anxiety. Indeed, previ-
ous studies suggest that singing songs in learning a second language could 
act through emotional and motivational processes (e.g., Akhmadullina, 
Abdrafikova, & Vanyukhina, 2016). 
Therefore, the main aim of our study is to verify the effectiveness 
of the singing songs strategy in reducing the negative impact of low self-
efficacy and high anxiety on students’ speaking performance in foreign 
language learning.
2.  English speaking performance
The individual competence in a FL acquired in an educational context has 
been the focus of many researches in the field of second language learning. 
Following the Common European Framework of Reference for Languages 
(CEFR), language competence includes the ability of the person to use the 
language in spoken and written media and in comprehension and produc-
tion conditions. This means that teaching practices should target the devel-
opment of these different areas of competence. In fact, different teaching 
practices would have a different impact on the development of written vs. 
spoken and receptive vs. productive abilities.
Many studies addressed the topic of the development of oral abili-
ties in a FL, focusing on specific aspects such as vocabulary, grammar, 
pronunciation and fluency. These language components are different in 
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the way they develop and in the cognitive processes they need to work 
and, therefore, in the teaching activities they might benefit from (Spada & 
Tomita, 2010). In fact, some language components such as vocabulary, or 
simple morphological rules may be more sensitive to explicit teaching prac-
tices while others, such as pronunciation or hard syntactic rules, should be 
learnt implicitly (e.g., Reber, 1989). However, the literature shows incon-
sistent results: a study by Hulstijn and de Graaff (1994) found that implicit 
conditions are more useful to teach simple morphosyntactic rules, while 
learning complex rules needs also explicit teaching. Not only cognitive 
and linguistic processes are involved in and impact on the speaking per-
formance when learning a FL, but also affective and motivational factors 
(such as anxiety, self-efficacy or motivation) may have a differential impact 
on different oral language features. Adolescent and adult learners may be 
more vulnerable to negative attitudes, and less confident about their oral 
proficiency than children. In fact, while FL learning in young children may 
not be importantly touched by affective factors such as anxiety, these latter 
are of great importance in FL learning later on, in adolescence and adult-
hood (Bley-Vroman, 1989).
3.  Foreign language self-efficacy as an antecedent
 to foreign language anxiety 
According to Bandura’s Social Cognitive theory, self-efficacy is defined as 
the perception of one’s own abilities to execute actions at a particular level: 
people’s self-efficacy beliefs (i.e., the judgment on one’s own capabilities to 
perform specific tasks), affect their performance (Bandura, 1993). In fact, 
self-efficacy might be able to determine performance to a greater extent 
than real ability (Bandura, 1989). 
In general, students with higher self-efficacy are more confident about 
what they can achieve (Bandura, 1993). High levels of self-efficacy allow 
the students to better self-regulate their learning and their performance. In 
fact, they have more capabilities in self-monitoring, in appraising their own 
behavior and in employing the appropriate strategies to achieve academic 
success (Zimmerman & Bandura, 1994). As the social cognitive theory 
explains, these abilities are the product of one’s perceived efficacy and allow 
the students to better cope with stressful situations, playing a crucial role 
in the arousal of student’s anxiety and determining the degree of anxiety 
that students experience while doing specific tasks. Students who feel less 
effective tend to experience more anxiety, showing apprehension or behav-
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iors that interfere with their performance in the academic situation. Con-
versely, students with higher levels of self-efficacy are able to front stressful 
situations, transforming them in positive events and obtaining good results 
(Bandura, 1993). The same trend is observed also in second language learn-
ing, where self-efficacy was found as positively related to language perfor-
mance (Chemers, Hu, & Garcia, 2001) and, negatively to language anxiety 
(Mills et al., 2006). While in the second language learning domain,self-
efficacy has been revealed as a strong predictor of students’ achievement 
(e.g., Raoofi, Tan, & Chan, 2012), there have been owever few specific 
studies on self-efficacy there in the FL learning research domain. 
4.  Foreign language anxiety as mediator
A negative relation between anxiety and performance is well established in 
the literature on FL learning (e.g., Tsiplakides & Keramida, 2009). It can 
be stronger in specific tasks requiring more control. A study by Graham 
(2006) focused on listening activities and learning strategies to enhance 
students’ personal sense of control. For listening activities, students must 
maintain a high control to understand the oral input and then answer, and 
this enhanced their anxiety. The same high level of control is required in 
speaking activities. As Hsieh and Schallert (2008) showed, students could 
be particularly under pressure in speaking activities. In fact, two of three 
components of FL anxiety include communication apprehension and fear 
of negative evaluation (Horwitz, Horwitz, & Cope, 1986). Limited abili-
ties in listening and speaking activities have been revealed in students who 
exhibit communication apprehension while speaking the FL in front of 
other people. Moreover, students might feel fear to make errors and to 
damage their image as language learners, eliciting negative evaluations 
from their teachers and peers. As a result, it is common that they are 
more silent and withdraw in class, avoiding FL activities (Ely, 1986). It 
has been suggested that speaking in the FL is the most anxiety-provoking 
aspect for language learners (Cheng, Horwitz, & Schallert, 1999). To this 
regard, interaction with strangers was felt to be significantly more anxiety-
provoking than private speech with friends (Dewaele, 2007). Although 
some studies suggest that FL anxiety could depend on FL self-efficacy and 
influence FL performance (e.g., Horwitz, Horwitz, & Cope 1986), no 
studies investigated the role of anxiety as a specific mediator of the relation 
between self-efficacy and performance. Therefore, the first hypothesis we 
test in this study is that: 
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• H1: Self-efficacy is related to English learning performance through stu-
dents’ anxiety. That is, students showing a greater level of self-efficacy 
would show lower level of anxiety and this, in turn, should be related to 
better English speaking performance. 
5.  Singing song as moderator 
Learning a second language for adolescents and adults requires much 
effort and time. However, designing second language lessons in the class-
room through specific activities and strategies could facilitate the learn-
ing experience. Several researches (Millington, 2011) show that singing 
songs can represent a pedagogical tool in childhood to improve listening 
skills, pronunciation and speaking abilities. The benefits of singing for 
second language learning were found also for adults (Ludke, Ferreira, & 
Overy, 2014). In particular, the benefits are related to verbatim recall and 
performance. Singing through audio and visual materials is helpful in 
stimulating and facilitating FL learning (Çakır, 2006). Using songs allows 
to experience positive emotions, providing a comfortable class environ-
ment where students have fun, are relaxed and are in the best condition 
to develop their language skills more easily (Sarıçoban & Metin, 2000). 
These effects induced by songs contrast negative emotions such as anxiety, 
a lack of self-confidence or the feeling of being threatened and positively 
influence the learning process or facilitate it by emotionally stimulating 
the student (Kramsch,1993). Using songs as a tool for language lessons 
can thus be of great value for affective (e.g., positive atmosphere; see for 
example Akhmadullina et al., 2016), cognitive (e.g., long term memory 
or automaticity; see for example Calvert & Tart, 1993) and linguistic 
(e.g., variety of language sample; see for example Schoepp, 2001) reasons. 
According to Orlova (2003), using songs makes the students work on dif-
ferent domains: rhythm, vocabulary, grammar, listening comprehension, 
speaking and writing skills. Kirsh (2008) has shown that using songs in FL 
teaching brings numerous benefits: learning is facilitated and accelerated, 
students do not get tired of listening to and repeating the same songs over 
and over, and as a result they acquire more sounds, words and sentences; 
they learn to pronounce sounds and words confidently, accurately and with 
meaningful expression. Moreover, the internalization of sounds, words and 
sentence patterns leads learners to use them in other (not song) situations. 
Learning is achieved with a positive feeling and in an enjoyable way, thus 
reducing anxiety and enhancing self-confidence in FL use. Starting with 
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these assumptions, we want to test how singing songs in class during Eng-
lish lessons might influence the relationship between FL self-efficacy, anxi-
ety and performance.
To the best of our knowledge, no studies have directly looked at this 
pattern, considering both the moderation effect of the singing songs strat-
egy on the relationship between self-efficacy and anxiety, and its impact on 
English speaking performance. Therefore, our second and third hypotheses 
are: 
• H2: The relationship between self-efficacy and anxiety would vary as 
a function of using or not using the singing of songs as a pedagogical 
strategy. More specifically, people with low self-efficacy would show a 
reduced level of anxiety, if teachers use the singing of songs as a peda-
gogical strategy.
• H3: The mediating role of anxiety in the relationship between self-effi-
cacy and English performance would vary as a function of the singing 
songs pedagogical strategy. We expect that the using or not using of the 
singing songs strategy would moderate the indirect effect of self-efficacy 
on anxiety in the mediating model (see Fig. 1 for more details).
6.  Procedure
The data were collected in six high school classrooms in south Italy. The 
Director of the school was informed about the research aims, the involved 
teachers were motivated to participate and parents gave their informed 
consent for the students’ participation. A self-report questionnaire was col-
lectively administered to students during the FL classes and at the same 
time the EFL teacher completed a different questionnaire. 
Figure 1. – Conceptual moderated mediation model in the study.
Singing Songs 
Strategy
Foreign Language 
Anxiety
Foreign Language 
Self-Efficacy
English 
Performance
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7.  Participants
Six high school classes (two for classic, two for scientific, two for linguistic 
curriculum) of the same college are involved in the research including 132 
students (66% females).
Their age ranges from 16 to 19 years old (M = 16.66; SD = 0.64). The 
students attended English lessons for three hours a week.
8.  Measures and instruments
The students’ questionnaire includes the following scales:
• English as a foreign language anxiety: it was assessed by a Foreign Language 
Classroom Anxiety Scale (Horwitz, Horwitz, & Cope, 1986), a 33-items 
questionnaire assessing anxiety towards the foreign language (English in 
our study) learning and using. Answers were given on a 5-points Likert 
scale ranging from 1, strongly disagree to 5, strongly agree: e.g. «the more 
I study for an English task, the more I feel confused».
• English as a foreign language self-efficacy: we used a questionnaire that 
investigates students’ self-efficacy in relation to English language, 
adapted from Pajares (1996). Answers were given on a 11-points scale 
ranging from 0 (not at all convinced) to 100 (completely convinced): e.g. 
«I can say simple sentences with correct pronunciation, intonation and 
grammar.», «I can write all the words correctly in a medium difficulty 
piece along a page».
• English speaking performance: it was assessed by an English language pro-
duction task. A picture was used as a stimulus to elicit the student speak-
ing. The request towards each student before the task was: «Dear (name 
of the student), now I ask you to look this picture and to try to describe 
it. The content will be recorded. Tell me when you think to have fin-
ished in order to stop the registration». Vocabulary extent (types), words’ 
number (tokens) and speech fluency (total numbers of words produced 
by the duration of speech) were coded and computed as a general indica-
tor of students’ speaking proficiency in the second language.
• Use of singing song strategy: for each participating class, the use of the 
singing song strategy was assessed by asking teachers to rate the use of 
the singsong strategy during the English lessons with the students, on a 
4-step scale ranging from «never» to «always».
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9.  Results
To test our hypotheses of the relationships between FL self-efficacy, FL anxi-
ety, and English speaking performance, we computed zero-order correlations 
among these variables. Participants’ self-efficacy and performance were both 
negatively correlated with FL anxiety. Results also showed that self-efficacy 
was significantly and positively correlated with speaking performance (Tab. 1). 
Table 1. – Means, standard deviations, and intercorrelations 
among variables investigated in the study.
1 2 3
1 Foreign Language Self-efficacy 1
2 Foreign Language Anxiety -.45*** 1
3 English Performance .30*** -.27** 1
M (SD) 61.48 (17.79) 2.85 (0.64) 193.51 (174.49)
Nota: ** p < .01; *** p < .001.
To understand the mechanisms underlying the relationships between FL self-
efficacy, anxiety, and speaking performance, we used the PROCESS macro 
for SPSS (Hayes, 2013), which tested our first mediation hypothesis (H1). 
The mediation model was estimated to derive the total, direct, and indirect 
associations of self-efficacy with performance through anxiety. We estimated 
the indirect effect of self-efficacy on English performance, quantified as the 
product of the OLS regression coefficient estimating anxiety from self-efficacy 
(path a in Fig. 2), and the OLS regression coefficient estimating English spea-
king performance from anxiety, controlling for self-efficacy (path b in Fig. 2). 
Figure 2. – Path coefficients for mediation analysis in the study. 
Note: Dotted line denotes the effect of foreign language self-efficacy on English performance, 
when foreign language anxiety is not included as a mediator. a, b, c and c’ are standardized OLS 
regression coefficients. § p = .076; * p < .05; ** p < .01; *** p < .001.
a = -45 ***; se = .08 b = -17§; se = .09
c' = .23*; se = .09
c = .30***; se = .08
Foreign Language 
Anxiety
Foreign Language 
Self-Efficacy
English 
Performance
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A bias-corrected bootstrap-confidence interval (CI) for the product of these 
paths that does not include zero provides evidence of a significant indirect 
effect (Preacher & Hayes, 2008). Using the PROCESS macro with 5,000 
bootstrap samples, our results revealed a significant positive indirect effect 
of self-efficacy on English speaking performance through anxiety (point 
estimate = 0.075; 95% CI = 0.003 to 0.186). 
Our second and third hypothesis implied a moderated mediation 
process. In particular, in H2 we expected that self-efficacy would be asso-
ciated with anxiety, and such an effect would be moderated by the sing-
ing songs strategy. To test this assumption, we used the PROCESS macro 
(Hayes, 2013) and we specified a moderated regression model including 
the main effects for self-efficacy and anxiety, along with the crucial self-
efficacy X singing songs strategy interaction parameter. All variables were 
standardized (z-scores) to allow a neat interpretation of both multiplicative 
and main effects (Aiken & West, 1991).
The model accounted for 24% of the variance in the criterion [F (3, 
128) = 13.34, p < .0001]. Self-efficacy scores provided a unique contribu-
tion in accounting for anxiety (b = -.45, se = .08, p < .0001). An insignifi-
cant effect of the singing songs strategy on anxiety was found (p > .10). 
More germane to our moderating hypothesis, the self-efficacy X sing-
ing songs strategy interaction was significant (b = .15, se = .07, p < .05). 
Simple slope effects revealed that the interaction found conformed to 
what was anticipated in our hypothesis: at a low level of singing songs 
strategy (i.e., teachers do not use such a strategy) there was a relatively 
greater association between self-efficacy and anxiety (b = -.79, se = .18, 
p < .0001), but when teachers use such a strategy the association became 
weaker (b = -.38, se = .08, p < .0001). In other words, students showing a 
lower self-efficacy would seem benefit to from the singing songs strategy 
in order to cope with FL anxiety. By contrast, there is no difference (i.e., 
using or not singing songs strategy) among students showing a greater 
self-efficacy (Fig. 3). 
In H3 we expected that the mediating effect of self-efficacy on Eng-
lish performance through anxiety would be moderated by the singing songs 
strategy (see Fig. 1 for more details). As expected, the indirect effect of 
self-efficacy on English performance through anxiety varied as a function 
of the singing songs strategy (index of moderated mediation = -.07; 95% 
CI = -.218 to -.003). More specifically, at a lower level of the singing songs 
strategy (i.e., teachers do not use such a strategy) there was a relatively 
greater indirect effect (b = .13, se = .08; 95% CI = 0.012 to .341), but when 
teachers use such a strategy this indirect effect became weaker (b = .06, se = 
.04; 95% CI = 0.003 to .165). Taken together these results support the idea 
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that singing songs strategy is a proficient pedagogical tool to cope with FL 
anxiety among students showing a low level of self-efficacy.  
10.  Discussion 
The role of affective components in English as a Foreign Language learn-
ing performance has been already suggested by previous studies. However, 
few studies paid attention to the relationship between specific affective and 
motivational factors, such as anxiety and self-efficacy, and their joint influ-
ence on English learning performance (Ghonsooly & Elahi, 2010). In par-
ticular, we assumed here that low self-efficacy plays a key role in the arousal 
of student anxiety which, as a consequence affects students’ performance in 
educational contexts, as well as in everyday life. According to this, the first 
objective of our investigation was to assess the role of students’ self-efficacy 
and anxiety on English speaking performance. 
The findings of our study confirmed our first hypothesis that stu-
dents’ who perceived themselves to be more confident in English have a 
Figure 3. – Moderation of the effect of self-efficacy 
on foreign language anxiety by singing songs strategy.
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reduced level of FL anxiety, which in turn, is related to being more profi-
cient in English speaking. Therefore, the language self-efficacy is positively 
and indirectly related to English speaking performance through language 
anxiety. These results help to shed light on the pattern of self-efficacy, anxi-
ety and English speaking proficiency, as they indicate that a focus on the 
development of students’ efficacy beliefs would be beneficial to regulate 
their anxiety, and consequently improve their foreign speaking proficiency. 
This idea is also coherent with previous researches, suggesting that lan-
guage self-efficacy is related to language anxiety: students with higher 
language self-efficacy showed lower levels of language anxiety and better 
language proficiency, compared to students with lower self-efficacy (Mills 
et al., 2006). This aspect could be important to prevent the negative effect 
of high anxiety on language acquisition process (Gregersen, 2003). 
When learning a FL, anxiety is one of the shared experiences, espe-
cially for language learners. Teachers, activities, pedagogical practices, and 
evaluation are often anxiety provoking factors in the language classroom 
(Wu, 2010). Focusing only on the negative effect of the anxiety means 
dealing with just one half of the issue. Recommendations for dealing with 
language anxiety typically focus on reducing the negativity of the experi-
ence, dealing with the unpleasant feelings, and ameliorating its disruptive 
effects (Gregersen, 2003). In this way, the second objective of our study 
was to understand if a specific pedagogical tool, such as the use of singing 
songs during English lessons could be helpful to reduce the strong anxiety 
feelings that are able to interfere with interpersonal communication, cog-
nition and learning (Eysenck, 1979). The results show that singing songs 
moderate the relationship between self-efficacy and anxiety: in particular, 
the students with low self-efficacy have a reduced level of anxiety if teachers 
use the singing songs in class during the English lessons. Songs are able to 
change the monotonous mood in the class and to provide a comfortable 
environment. In this direction, students experience an amusing, relaxing 
and less formal atmosphere, increasing the likelihood of feeling positive 
emotions and decreasing the likelihood of negative ones, such as anxi-
ety. According to this, Fredrickson (2013) has suggested that the ratio of 
positive to negative emotions might be more important than simply the 
absence of a negative emotion. Positive emotions such as «interest-enjoy-
ment» are associated with better learning, while negative emotions are neg-
atively related to it (Ryan‚ Connell, & Plant‚ 1990). Teachers who create 
an enjoyable context also facilitate learning (Fredrickson, 2001). A recent 
study (Dewaele & MacIntyre, 2014) shows as enjoyment and anxiety in 
FL learning are two independent but related dimensions, and not opposite 
ends of the same dimension. This indirectly supports our assumption that 
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the singing song strategy is helpful for students who show a lower lan-
guage self-efficacy and have to cope with higher language anxiety. English 
speaking performance is better in these students when teachers introduce 
music activities in the curriculum. Thus, the singing song strategy appears 
as a useful tool for interrupting the negative loop linking low self-efficacy 
to higher anxiety, to lower performance in FL learning. Similar positive 
results were also reported in other domains, such as mathematical abil-
ity areas. A study reported by An, Capraro and Tillman (2013) reported 
for example that elementary school teachers designed music-mathematics 
interdisciplinary lessons by integrating a series of music activities into 
their regular mathematics lessons, and obtained positive effects on mul-
tiple mathematical ability levels. In sum, we argue that pedagogical tools 
as singing song in class during English lessons could be recommended in 
particular in those situations where students are more likely to experience 
low self efficacy, high anxiety and difficulties in learning and speaking a 
FL, especially considering also the increasing role of FL learning for the 
promotion of positive social interaction and social inclusion of children 
and adults in present-day multicultural societies (e.g., Pirchio et al., 2015; 
Pirchio et al., 2017; Pirchio et al., 2018; Passiatore et al., 2019; Pirchio 
et al., 2019). Our findings could also be of interest for shedding more 
light in the general motivational mechanisms of self-regulation involved 
in learning processes (e.g., Biasi, De Vincenzo, & Patrizi, 2018). Future 
research on this topic could also include other possible important factors 
such personal traits (e.g., shyness), use age and gender as control variables.
11.  Conclusions
In conclusion, it is important to acknowledge some limitations of this 
research. For example, in this research we have not considered other pos-
sible pedagogical instruments applied in class by teachers, which could 
contribute as the singsong strategy to influence the relationship between 
language self-efficacy and language anxiety and, in turn, English speaking 
performance. Also, in our study, we focused specifically on speaking compe-
tence without considering other skills, such as reading, writing, or listening. 
However, different researches (Keskin, 2011) confirm a general 
improvement in FL abilities deriving from the singing song strategy. 
Finally, our results suggest that using songs or other similar activities that 
amuse and attract students help the FL acquisition and English speaking 
performance. Listening to songs can knock down the students’ psychologi-
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cal barriers, such as lack of self-efficacy, anxiety or apprehension influenc-
ing their abilities (Keskin, 2011). Moreover, students are motivated to get 
involved in pleasant activities as singing in class improving their interest 
toward the FL and their desire to learn. Song’s texts and rhythms include 
different real life context and evoke several emotions in order to offer each 
student the opportunity to identify with the topic song. Songs are one 
method that teachers can use in class as an enjoyable experience not only 
for students but also for the teachers themselves, bringing different advan-
tages such as putting a stop to a boring atmosphere during lessons and 
improving student’s competence. 
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Riassunto
L’apprendimento è un processo che coinvolge le componenti cognitive e affettive e che 
richiede strategie educative adeguate. Il presente studio indaga i legami tra autoefficacia 
e ansia nell’apprendimento della lingua straniera, e l’efficacia del canto sulla produzione 
orale. In particolare abbiamo sottoposto a verifica l’ipotesi che cantare canzoni in inglese 
durante le lezioni influenzi il rapporto tra autoefficacia, ansia e produzione orale, all’in-
terno di un gruppo di studenti di scuole superiori italiane che imparano l’inglese come se-
conda lingua (N = 132; età 16-19 anni). I dati sono stati raccolti attraverso un compito 
di produzione in cui l’estensione del vocabolario utilizzato, il numero di parole, e la flui-
dità del parlato sono stati codificati e calcolati come indicatore generale della competenza 
linguistica degli studenti. Inoltre, è stato chiesto agli studenti se durante l’ora di inglese 
usassero come strategia educativa quella del cantare. I risultati dell’analisi di mediazione 
«bootstrap» hanno confermato l’ipotesi secondo cui l’auto-efficacia nella lingua straniera 
è correlata positivamente alla produzione orale, attraverso la mediazione dell’ansia. I 
risultati di questo articolo indicano come il canto possa quindi essere considerato uno 
strumento pedagogico positivo nell’apprendimento della seconda lingua a scuola. Le im-
plicazioni teoriche e pratiche dei risultati sono discusse nell’articolo.
Parole chiave: Ansia; Apprendimento dell’inglese come seconda lingua; Canto; 
Pro duzione orale; Self-efficacy.
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